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A roots of American culture

Standards & Performance Indicators

A information about traditions
A how traditions were passed

A view historic events through
eyes of those who were
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A read historical narratives

A distinguish between
2 past/present/future

A explore lifestyles/beliefs/

traditions

A what it means to be a good

citizen

5 A identify/describe

rules/responsibilities

A participate in activities

Ellen Laudermilk, Nancy Murinka

Port Byron Central School

A. A. Gates Elementary School

30 Maple Avenue
Port Byron, NY 13140

(318) 776-5731

btomassocny.tds.net
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Reading, ‘Riting, ‘Rithmetic is a
reenactment program used in
the 4th Grade as an integral part
of the local history study. The
children prepare for, and actu-
ally participate in a pioneer
school day. The children will
develop an appreciation for the

child of the 19th century by
actually “walking in their
shoes.” The children will begin
to view history not as a text of
famous events and people, but
a story of ordinary people like
themselves.

Children will need enthusiasm for learning,
copies of preparation lessons, spelling lists,
and a poem to memorize. Costumes from home
such as long skirts and bonnets for the girls,
and jeans or overalls for the boys add to the
authenticity.

ecause this unit is activity-oriented, and
B is based on the lives of 4th grade stu-

dents, nothing is needed except an
enthusiasm for learning. Background for

understanding is provided in activities, litera-
ture, and documents from the past.

The teacher’s role in this unit is to familiarize
the students with the classrooms and learning
of the 19th century. This is introduced by read-
ing from children’s literature. These will
include chapters from Laura Ingalls Wilder’s
stories, Caddie Woodlawn, and the American Girl
Learns ALesson series by Pleasant Company.
The teacher then provides opportunities for
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the class to experience reading, writing, and arithmetic lessons from the past. These will involve
reading from McGuffey readers, practicing writing with a quill pen and ink, and solving arith-
metic problems from the past. The teacher also provides a spelling list to study for a future
spelling bee, and poetry to memorize and recite on pioneer school day.

The teacher runs the reenactment day following the schedule used at a one-room schoolhouse in
the 19th century. There is a series of morning lessons in reading, writing, and arithmetic, along
with recess. Activities such as poetry recitation, spelldown, geography memory game, oral math
contest, and singing are included in the school day.
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The children may do a variety of activities with children’s literature. These may involve writing
story summaries, creating comparison charts or Venn diagrams, or writing fictional school
diaries. Working in learning centers, the children practice writing with proper quill penmanship,
look at primers and hornbooks, and solve difficult word problems from the past. They study
proposed spelling lists, and learn a poem to recite.

The focus of these lessons is to familiarize the students with the schooling of the past. Most
activities are done in cooperative work groups, with a range of ability in each group. Often the
activities are done at learning centers with the children helping each other. The range of reading
abilities can be addressed by incorporating a range of grade-level materials, and by reading dif-
ficult materials to the class.
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The reenactment can be done at an actual one-room
schoolhouse, or arranged in your own
classroom. Modern desks and chairs

are removed from the room, and
replaced with benches (usually obtained
from school gym). Cardboard boxes or
shelves can be used to block off “pioneer
school” from the rest of the classroom.

Materials and Supplies

= quill pens, ink
= worksheets
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General Scoring Rubric
[Abbreviated Version)

3 2 1
Degree of Excellent Fairly good Minimal
Understanding
Selection of Relevant Generally relevant Parts may be
Information irrelevant
Accuracy of Accurate Moderately accurate Inaccurate;
Information misunderstood
WRITING 3 2 1
Accomplishment Successful Reasonably Not successful
of Task successful

Organization

Development

Sentence Structure

Vocabulary

Mechanics

Logical, focused,
clear

Well developed,
explained, supported

Correct; varied

Clear, precise,
expressive

Few significant
errors

Minor flaws; may
lack focus

Fairly well developed
and explained

Some errors; limited
variety
Appropriate; not
vivid, precise, or
expressive

Several errors

Confusing; no
direction

Minimally developed
Many errors; lacks
variety

Limited; unsuitable

Many significant
errors
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ASSESSMENT

The personal reflection essay is the best insight for the teacher. The children are asked to tell
about their experience at the schoolhouse, and to decide which type of learning they prefer. The
supporting statements for their choice can be a basis for assessment, or for group debate and
discussion.

AsSessment

Another evaluative piece is the Venn diagram, comparing 19th century learning with today’s
schooling. The paper, “You Be The Teacher,” from the Laura Wilder’s activity guide gives the
children the opportunity to view the school from the other side of the classroom.

There are also ample opportunities to discuss the literature read, to write story summaries, and
to make dioramas of the schoolroom. Most of the activities used to prepare for the reenactment
can also be used as assessment tools. All of the activities can be gathered together and used as
part of a portfolio, if the teacher wishes.
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REFLECTION

Student Work

The pre- and post-activities give students ownership of the schoolhouse experience. All of the
pre-activities build an understanding of 19th century school life, which will enrich the actual
experience. The literature sharing is especially good for making the connection for children of
today to children of tomorrow.

The on-site activities help build the realism. They add the feeling of actually being there for the
class.

The post-activities allow the children to reflect on their experience. They are able to
express what impressed them, to know how they connect to chil-

dren of the past, and to make a judgment using sup-

port from actual experience. ; R

REFLECTION

This unit connects all levels of learning for the student. It is a study of history without texts and
dates. The children experience pioneer living on their level, with the common experience of
schooling as the connection. The writing and literature lessons fit naturally into the unit, as do
math and geography. This unit can be as extensive or as limited as the teacher desires, and can
be adapted to fit all learning styles.

I have used this reenactment unit for 12 years, and find it the most successful activity | do with
children. The enthusiasm and interest for the history of schools is very positive. | have recently
included primary documents to this unit, bringing in school board notes, report cards, and grad-
uation programs for the children to compare to the present. It is such a natural connection. | feel
this type of learning experience may take more planning time, but the benefits are worth the
effort.
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Standards & Performance Indicators

Cookie Factory

A individuals/groups satisfy
needs/wants

A scarcity requires individuals
4 to make choices

A societies organize their
economies

A investigate economic deci-
sions

A locate economic informa-
tion

A willingness to consider
other viewpoints

A participate in activities

5 A suggest alternative solu-
tions

A evaluate consequence
A prioritize solutions
A propose action plan

Valerie Jodoin, Billie VanCour

Beekmantown Central School

West Chazy Elementary School
P.O. Box 223, 44 Academy Street
West Chazy, New York 12992
(518) 493-3761

FAX (518)493-4194

s KN

This interdisciplinary project
allows students to work
together to make decisions,
solve problems, and learn
about the world of work and
economics. They will produce,
promote, “sell”, and evaluate
a product —cookies.

product, produce, employee, supervisor,

I ntroduce concepts and terms (factory,
survey, customer, production).

Students sign up for the team of their choice:

Accounting
= figure out cost of cookie, collect and
count money

Research
= research prices of cookie dough, frost-
ing, and sprinkles
< find out how many cookies we would
need (take orders with or without
frosting)
= graph results later
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Management
= decide sequence in making cookies

= define jobs needed and write job u like our cookies?

descriptions 1. Did yo
collect feedback from workers
= write a note to workers about how to yBS no
change jobs (if they want to) ) beSt.
« create atime card to use C’ll’de what yOU hked the
Design 2.
= design cookie cutter size and shape spink‘es
= decide on frosting, color, and sprinkles
Customer Service frosting
« design a survey for customers
« compile results ste
Advertising s
« talk to classes about sale of cookies
shape

< decide on factory name

< make advertising signs and write notes to
classes

= collect feedback in regards to advertising

stions?

u have any Sugge

3. Do Yo

A.Meet in small groups to accomplish team goals.
(Teacher facilitator)

B. Meet as a whole group to brainstorm ingredients and utensils
needed to make sugar cookies. (Teacher facilitator) For home-
work, research a sugar cookie recipe to find out what the ingre-
dients are and compare it to the prepared dough we will be
using.

C. Sign up for jobs:
roller
cutter
mover
remover
froster
sprinkler
janitor
deliverer
(Teacher is baker)

D. Factory opens and students do jobs (use time cards). Our
factory opened three times. The first time, the cookies were
given as free samples to all students K-2. The second time,
the cookies were “sold”, after calculating the cost per cookie.
Students in other classes “paid” in paper money that they
had to “earn” in a manner decided within their own class-
room. This money was counted later by the Accounting
Team. The third time, the cookies were given to parents at
our end of the year Celebration of Learning.

166



Cookies

Cookies Ordered

40

35

30

25

20

15

10

mnder.l [aade 1“Grade 2I |Adu|ts|

Groups

Mumbers of Cookies Ordered

[<ingor [ ][case [ emcw J[20us]T]

E. Have an employee meeting(s) to evaluate the factory.

(Use Robert’s Rules of Order). This may lead to
smaller team meetings and eventual oral reports to
group. (Teacher facilitator)

F. Students write a description of their jobs.

G’. Possible extension activities: graphing (computer),
design and have technology department make their
own cookie cutter, visit a bakery in the community to
compare, counting money, and letter writing, as
needed.

The student needs:

* clean hands

e atime card

The Cookies Ordered

40

Cookies
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ASSESSMENT

1) observation of students during teamwork and cookie factory

AsSessment

2) photographs of teams and students performing cookie factory jobs

3) performance of tasks and completion of product (team planning and factory operation)

4) writing about the job they had and illustrating

5) drawing conclusions about their work and reporting at employee meetings

6) student-made surveys and graphs

The photographs indicate the level of involvement the students had with their jobs.

The survey informed us that the factory was a success.

The completed research showed that the students could gather and compile information.

The writing demonstrated how the team solved problems and that they understood their roles

in the production process.

REFLECTION

We work in a small primary building (K-2).
Our project involved the whole student body
and staff. The project was expanded further
into the school community when the technol-
ogy department constructed the students’
design for a new cookie shape. Finally, the
project was carried outside the school into the
local community when we visited a real bak-

ery.

Possible problems might develop if your
school has any policies about giving away
food or does not celebrate holidays, which
two of our factory openings centered around.
However, the project could be easily adapted
to any activity that has a sequence. Some
examples might include other foods, such as
pizza, crafts, or growing plants to sell.

Team Self-Evaluation Questions

Accounting
How much did each cookie cost?
Total cookie cost?
How much should we charge next time?

Research
Some teachers did not get any cookies. How can we
solve that problem next time?
Do we need the same amount of ingredients next?
How do you know?

Management
Do we need any more jobs?
Did we have enough employees on each job?
How did the employees feel about their jobs?

Design
Was the design successful? How can you tell?
What will next time’s design be?

Customer Service
What were the results of the survey?
Can you figure out how to compile the results to share
with all employees?
What should we do differently?

Advertising
Where are your signs?
What should we do with them?
Do you think people noticed them?
How can we make sure that they do notice them?
Did we have enough advertising?
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Geography Booklet

INTERMEDIATE

A gather geographic informa-
tion

3 A present geographic infor-
mation

Valentina B. Schatoff

City School District of

New Rochelle

Isaac E. Young Middle School

270 Centre Avenue

New Rochelle, New York 10805
As a culminating activity for a heteroge- (914) 576-4360

neously mixed sixth grade class, this
activity introduces a unit on world geog- WATOB@aol.com 2

Teacher
The materials, supplies, and equipment needed to

successfully complete this assignment are:
¢ old maps, discarded social studies texthooks
¢ old magazines ( National Geographic, Travel
and Leisure, etc.)
e Appropriate software ( Encarta, etc.)

This unit of study connects to the
standards in that it allows students to
use geography as a tool to learn more
about the world around them. This unit
of study lends itself quite well to
interdisciplinary study.

Standards & Performance Indicat

Teacher
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Social Studies/Schatoff Name
Period _____ Date

GEOGRAPHY BOOKLET PROJECT

Dear Student:

Congratulations! You have just been assigned your first long-term
project. In this project you will use your knowledge and
understanding of the definitions of common land and water
terms to identify real examples of these forms on maps.

You will create a 10 term geography booklet using real world
examples for each term. Your geography booklet can be a paper
booklet or it can take the form of a video “booklet”. The
assignment sheet on the following page will detail all the
requirements for this assignment.

Shown below are illustrations of two possible layout styles that
can be used. If you can think of any others, please share them

wvith me.
,/
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This unit could work well at every grade
level, K-12, but is particularly suited for stu-

dents at the Intermediate level. The assign-
ment can be modified for those needing aca-
demic intervention or enriched for those
students who need enrichment.

Teacher
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DIRECTIONS

1.

Read all pages of this assignment handout.

2. Choose at least 10 terms from the attached “Geography

3.

Terms and Definitions” list.

Using resources such as the encyclopedia, dictionary or atlas,
find a real example of the landform somewhere in the
world. Draw a map showing where the landform exists. You
must label the surrounding features, countries and states.
The labeling is very important because it will identify where
the exact location is. Do not assume that I will know of the
place you have chosen.

You may use a map as your drawing if it appropriately

shows the landform, as would drawing a bay. If ,however,

the map shows only the location of the landform, then an

illustration must be included. For example, a map showing the

location of a desert does not show what a desert looks like.

You might draw a sun shining on a sandy landscape with
cactus growing.

Use each geography term in a sentence. The sentence will
show that you understand the meaning of the word.

General sentences in which any term could be inserted are

not acceptable.

on each page.

CHECKLIST

1. A geography term
The definition of the geography term

N

found
e 5. A sentence using the word correctly.

GEOGRAPHY TERMS BOOKLET INFORMATION SHEET

You will create a booklet with a minimum of 10 geographic
terms. Below is a checklist of the five items that must be included

3. A drawing (picture, magazine clippping, etc.) that
illustrates the geography term chosen

4, A map section showing where one of these land-
forms exists. You must show the name of the
ocean, continent, country, etc., where it can be
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This project was used
as a culminating activity
to assess how well stu-
dents could translate
their knowledge of a
geographic term’s defin-
ition into being able to
recognize it on a map or
in a drawing or photo-
graph. Students were
also evaluated on their
ability to integrate the
information they found
and to put it into an
organized, attractive,
visual format.

Definitions

archipel ago
atoll

basin
bay
beach

butte
canal

canyon
cape
channel
cliff
coast

dam

delta
desert
dune
fjord
foothills
glacier
gul
harbor
hill
istland

isthmus

lagoan

lake

a group of many 1slanas -

a ring-snapec coral island or string ct
isiards, surrcunding a lagoon

an area of lcw-1ying iand surrounded by
higner land

part of an ocean, sea, or laka, that ex-
tends into the land

tne gently sloping share ot an ocean or
other bocdy of water, especially that
sart covered by sand or pebbles

a small, flat-topped hill

waterway built to carry water

gation or irrigation, usually

connecting two other bodies of water

a deep, narrow valley with steep sides

a point of land extending into a body of
water

a narrow, deep waterway connecting two
bogies of water

a high, steep overhang of rock or earth

land aiong an ocean ar sea

a wail built across a river to hold back
the fiowing water

a triangular oeposit of sand and soil
rhat collects at the mouth of some
rivers

a very dry area where few plants grow

a mound, hill or ridge of sand that is
neaped up by the wind

a deep, narrow inlet of the sea between
hign, steep cliffs

a hilly area at the base of a mountain
range

a huge mass of ice that moves slowly down
a mountain

part of an ocean extending into iand,
usually larger than a bay

a sheltered area of water where ships can
anchor safely

a rounded, raised landform, not as high
as a mountain

an area of land completaely surrounded by
water

a narrow strip of land, bordered by water
that connects two larger bodies of land

a shallow body of water partly or
completely enclosed within an atolly
shal low boay of sea water partly cut
off from the sea by a narrow strip of

for navi-

{H]

iang
a large body of water surrcounded by land
on ail siaes
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Geography Terms
Bookiet Rubric

Content

at least 10 terms

correct spelling

appropriate sentence

correct definition

map location for each term

maps labeled correctly

appropriate picture

Visual

idone neatly

print.clearly/wordprocessed

colorful

detailed

artistic

appropriate cover
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REFLECTION

Students progress was evaluated through ongoing observations and individual conferencing.
The final product was presented to the teacher and the class. Each project was viewed, critiqued
and discussed. Final evaluation was made using a scoring rubric.

Evidence that the students have mastered the objectives of this unit include the following mea-
surable criteria:

They have:
= included a correct definition of a geographic term.

= indicated on an existing map or on a map of their own creation a real world location for
their geographic term.

= written a sentence using the geographic term correctly.

< made a drawing showing that they understand what the specific land or water term
looks like.

REFLECTION:

The study of social studies, and especially of geography, is an integral part of educating students
for the burgeoning global economy and for the coming millennium.That is why this unit is so
well suited for the intermediate students. It allows them to make a connection between their
classroom assignment and the world at large. It allows them to have a “final product” that is
within the grasp of the vast majority of students.

The unit would better meet the needs of all students if the work were done exclusively in the
classroom, rather than in the way | have assigned it in the past. This is because there can be a
huge discrepancy in the quality of work between those who have access to parental intervention
and a ready access to supplies and those who are left to finish the product left to their own
devices. Otherwise, the unit is easy to implement and gives the students important skills while,
at the same time, instilling a sense of accomplishment.
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